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SCHOOL OF EDUCATION MISSION & VISION STATEMENT 

(Adopted by SOE Governance Community, January 2013) 

Vision 
To serve the educational needs of local, regional, and global communities, the School of Education 
advances innovative practice and leadership by generating, embracing, and promoting equitable and 
creative solutions. 
 
Mission 
The mission of the School of Education community is to collaboratively transform education. We: 

● Create  com m unity th rou gh  partne rsh ips 
● Prom ote  and  foste r socia l justice  and  educa tiona l eq u ity 
● Advance  innovative , studen t-cen te red  p ractice s 
● Insp ire  re flective  teach ing and  learn in g 
● Conduct purp ose fu l re search  
● Serve  the  School, Colle ge , Unive rsity, and  Com m unity 

 

BASIC TENETS OF OUR CONCEPTUAL FRAMEWORK 

● Studen t cen te red  educa tion  
● Research  and  theory specific to  the  p rogram  fie ld  in form  practice  
● Connections and  links be tween  coursework and  app lica tion  
● Strong en gagem ent be tween  facu lty and  cand ida te s 

http://www.csusm.edu/soe
mailto:svansteenbergen@csusm.edu
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● Co-teaching clinical practice 
● Culturally responsive pedagogy and socially just outcome
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COURSE DESCRIPTION 

This course  exp lore s the  issues of lite racy deve lopm ent—read ing, writin g, lis ten ing, and  speaking—
across core  con ten t a reas of the  school curricu lum . This course  addre sses the  needs of p roficien t 
reade rs and  write rs as we ll as those  who struggle  an d  studen ts who are  English  Langu age  Learne rs. It 
will he lp  a ll te ache rs take  re sponsib ility for foste rin g a ttitudes and  skills  tha t encourage  eve ry studen t 
to  u tilize  successfu l lite racy for unde rstand in g and  life long learn ing. 
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Additionally, SOE classes use common pedagogical language, lesson plans (lesson designs), and unit 
plans (unit designs) in order to support and ensure your success on the edTPA and more importantly in 
your credential program. 
 

Course Prerequisit es  

Admission to the Single Subject Program; EDUC 350, EDUC 364, EDUC 422. 
 
Course Object ives 

Upon successful completion of this course, candidates will be able to discuss core principles, apply 
them in the secondary classroom and answer the following essential questions. 
 
Core Pr inciples and Essent ial Quest ions we will pursue throughout the course: 
 

1. Reading Processes: the literacy processes and factors that affect reading development and 
proficiency are complex. 

● How do e lem ents of the  read ing p rocess in fluence  skilled  or p roficien t read ing? 
● What is  the  role  of m e tacognition  durin g the  read in g p rocess? 
● What role  does backgroun d  knowledge  p lay in  read ing? 
● How do teache rs incorpora te  the ir knowledge  of read ing theorie s and  p rocesse s 

in to  con ten t le ssons? 
2. Com prehension  and  Conten t Learn ing: com prehension  and  con ten t le arn ing a re  increased  

th rou gh  vocabulary deve lopm ent, and  writin g, lis te n ing, d iscussion , and  read ing texts. 
● How do teache rs support adole scen ts’ read ing fluen cy, com prehension , and  

con ten t le arn in g? 
● How do teache rs support com prehension  of con ten t text th rou gh  vocabulary 

deve lopm ent? 
● How do teache rs use  writing in  various genre s to  he lp  adole scen ts unde rstand  

nonfiction  texts, includ in g in form ationa l and  expository texts? 
● How do teache rs use  d iscussion  and  instruction a l conve rsa tions to  support 

read ing com prehension? 
3. Adolescen t Lite racy: Proficien t adole scen t reade rs engage  in  read ing te xts critica lly and  

deep ly. 
● Given  what we  know about who adole scen ts a re , how they learn , and  what th ey 

read , how do teache rs m otiva te  them  to  engage  m e aningfu lly with  te xt? 
● How do teache rs d raw on  adole scen ts’ m ultip le  lite racie s to  crea te  a  foundation  

for academ ic lite racy? 
● How do teache rs use  critica l lite racy to  deepen  adole scen ts’ com prehension  of 

m ultip le  te xts? 
● How can  teache rs crea te  classroom  environ m ents tha t facilita te  the  socia l 

in te raction  necessary for adole scen ts’ lite racy deve lopm ent? 
4. Assessm ent: In form al and  form al lite racy asse ssm ents gu ide  e ffective  secondary con ten t 

instruction . 
● How do con ten t te ache rs use  lite racy asse ssm ents to  de te rm ine  the ir studen ts’ 

read ing and  writing ab ilitie s, backgrounds, and  in te re sts? 
● How do teache rs use  in form al and  form al asse ssm ent find in gs to  gu ide  the  

design  and  im plem en ta tion  of con ten t le ssons? 
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● How do teachers select and evaluate the appropriateness of texts for their 
particular students? 

● When and how should teachers refer students to a reading specialist or for 
special education services? 

5. Differentiation: Adolescents learn most effectively when instruction addresses their 
academic, linguistic, and cultural needs and interests. 

● What is differentiated instruction? 
● How do teachers effectively differentiate instruction? 
● In what ways do teachers select and adapt texts and other content materials for 

students with diverse literacy needs? 
● What instructional approaches and strategies should be selected to make content 

accessible for all students? 
6. Planning and Integration: Effective content lessons include the integration of literacy 

strategies for the purpose of content learning. 
● How do teachers use literacy strategies to promote literacy development and 

content learning? 
● How do teachers select and coordinate literacy strategies to support students’ 

access to text? 
● How do teachers select and coordinate literacy strategies to help students 

develop into proficient writers? 
● How do teachers use literacy strategies to foster metacognition and critical 

thinking in their students? 
 

REQUIRED TEXTS, MATERIALS AND/OR ACCOUNTS 

Required Text  for  al l cont ent  areas: 

Daniels, H. & Zemelman, D. (2014). Subjects Matter: Exceeding Standards Through Powerful Content-Area 
Reading, Second Edition. Portsmouth, NH: Heinemann.  
 
Additional Recommendation for Science Teachers: 

Gran t, M., Fishe r, D., & Lapp , D. (2015). Reading and Writing in Science: Tools to Develop Disciplinary 
Literacy, Second Edition. Thousand  Oaks, CA: Corwin . 
 
Additional Recommendation for Mathematics Teachers: 

Kenney, J., Hancewicz, E., Heue r, L., Me tsisto , D., & Tuttle  C. (2005). Literacy Strategies for Improving 
Mathematics Instruction. Alexandria , VA: ASCD.  
 
Optional Resources Available in the Kellogg Library: 

Fishe r, D., Frey, N., & Lapp . D. (2012). Teaching Students to Read Like Detectives: Com prehending, 
Analyzing, and  Discussing Text. Bloom in gton  IN: Solu tion  Tree  Pre ss. 
 
Monte -Sano , C., De  La  Paz, S. & Fe lton , M. (2014). Reading, Thinking, and Writing About History: Teaching 
Argument Writing to Diverse Learners in the Common Core Classroom. New York: Teache rs College  Pre ss. 
 
Wineburg, S., Martin , D. & Monte -Sane , C. (2013). Reading Like a Historian: Teaching Literacy in Middle and 
High School. New York: Teache rs College  Pre ss. 
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Reading and Writing across the High School Science and Math Curriculum. Teaching Resources in the ERIC 
Database (TRIED). http:/ /eric.ed.gov/?id=ED347518 
 
Cougar  Courses 

You have access to the Cougar Course website for EDSS 521 when you register for the class. 

COURSE LEARNING OUTCOMES 

Aut hor izat ion t o Teach English Learners 

This credential program has been specifically designed to prepare teachers for the diversity of 
languages often encountered in California public school classrooms. The authorization to teach English 
learners is met through the infusion of content and experiences within the credential program, as well 
as additional coursework. Candidates successfully completing this program receive a credential with 
authorization to teach English learners. (Approved by CCTC in SB 2042 Program Standards, August 02). 
 
Teacher  Per form ance Expect at ion (TPE) Com pet encies (2017) 

The course objectives, assignments, and assessments have been aligned with the CTC standards for 
(Single Subject, Multiple Subject, Special Education, etc.)  Credential. This course is designed to help 
teachers seeking a California teaching credential to develop the skills, knowledge, and attitudes 
necessary to assist schools and districts in implementing effective programs for all students. The 
successful candidate will be able to merge theory and practice in order to realize a comprehensive and 
extensive educational program for all students. You will be required to formally address the following 
CSUSM local TPEs in this course: 
 
TPE 1:  Engaging and Supporting all Students in Learning 

1.2  Connecting learning to students’ prior knowledge, backgrounds, life experiences, and 
interests 
1.3  Connecting subject matter to meaningful, real-life contexts 
1.5  Promoting critical thinking through inquiry, problem solving, and reflection 

TPE 4:  Planning Instruction and Designing Learning Experiences for All Students 
4.1  Using knowledge of students’ academic readiness, language proficiency, cultural 
background, and individual development to plan instruction. 
4.3  Developing and sequencing long-term and short-term instructional plans to support 
student  learning. 
4.5  Adapting instructional plans and curricular materials to meet the assessed learning needs 
of all students. 

TPE 5: Assessing Students for Learning 
5.1  Applying knowledge of the purposes, characteristics, and uses of different types of 
assessments. 
5.2  Collecting and analyzing assessment data from a variety of sources to inform instruction. 
5.3  Review data, both individually, and with colleagues, to monitor student learning. 
5.4  Using assessment data to establish learning goals and to plan, differentiate, and modify 
instruction. 
5.5  Involving all students in self-assessment, goal setting, and monitoring progress. 
5.6  Using available technologies to assist in assessment, analysis, and communication of 
student learning. 
5.7  Using assessment information to share timely and comprehensible feedback with students 
and their families. 

http://eric.ed.gov/?id=ED347518
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TPE 6: Developing as a Professional Educator 
6.1  Reflecting on teaching practice in support of student learning. 
6.7  Demonstrating professional responsibility, integrity, and ethical conduct. 

 
Teacher  Per form ance Assessm ent  

Beginning July 1, 2008 all California credential candidates must successfully complete a state-approved 
Teacher Performance Assessment (TPA), as part of the credential program of preparation. During the 
2018-19 academic year the CSUSM credential programs will use the CalTPA (California Teacher 
Performance Assessment)  
 
CalTPA: To assist with your successful completion of the CalTPA, a series of informational seminars are 
offered over the course of the program.  TPA related questions and logistical concerns are to be 
addressed during the seminars.  Your attendance to TPA seminars will greatly contribute to your 
success on the assessment. The CalTPA Candidate Handbook, TPA seminar schedule, and other TPA 
support materials may be found on this website: http://www.ctcpa.nesinc.com/Home.aspx 
 
Additionally, to support your success in your credential program and with TPA, SOE classes use 
common pedagogical language, lesson plans (lesson designs), and unit plans (unit designs). 
 
Expect ed Disposit ions for  t he Educat ion Profession 

Education is a profession that has, at its core, certain dispositional attributes that must be acquired and 
developed.  Teaching and working with learners of all ages requires not only specific content knowledge 
and pedagogical skills, but positive attitudes about multiple dimensions of the profession.  The School 
of Education has identified six dispositions that must be evident in teacher candidates:  social justice 
and equity, collaboration, critical thinking, professional ethics, reflective teaching and learning, and life-
long learning. These dispositions have observable actions that will be assessed throughout the 
preparation program. For each dispositional element, there are three levels of performance - 
unacceptable, initial target, and advanced target. The description and rubric for the three levels of 
performance offer measurable behaviors and examples.  
  
The assessment is designed to provide candidates with ongoing feedback for their growth in 
professional dispositions and includes a self-assessment by the candidate.  The dispositions and rubric 
are presented, explained and assessed in one or more designated courses in each program as well as 
in clinical practice.  Based upon assessment feedback candidates will compose a reflection that 
becomes part of the candidate’s Teaching Performance Expectation portfolio.  Candidates are expected 
to meet the level of initial target during the program. 

PROGRAM STUDENT LEARNING OUTCOMES (PSLOs) 

Teacher Candidates will be required to complete a Teaching Performance Assessment, show proof of 
Teacher Performance Expectations (as referred to above) and complete critical assessment tasks- 
specific assignments for this course. It is the teacher candidate’s responsibility to understand 
expectations and complete assignments by stated due dates. 

  

http://www.ctcpa.nesinc.com/Home.aspx
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COURSE SCHEDULE 

Subject to Change As Needed; See LIVE/Updated Version of Course Schedule 
 

Note: Assignment s & Readings are due at  t he start  of  class for t he l isted week.  
 

Week  Dat e Agenda 
Assignm ent (s) &  

Readings Due 
1 August 26 The role of content teachers in ensuring 

equitable access via literacy instruction. 
● The  “Read ing Minute” 

Read : Ch apte r 1, Subjects 
Matter; 
 
Due : Take  Note s using 
handou t p rovided . Subm it to  
assignm en t slot by 7:30 a .m . 
on  Aug. 26. 
 

2 Sep tem ber 2 
Labor Day 
[Onl ine 
Session] 
 

Online Session: What does it m ean  to  read? 
● Understand ing purp ose  
● What a re  asking our stu den ts to  do? 

 

Read : Ch apte r 2, Subjects 
Matter 
 
Due : Follow prom pt in  Cougar 
Course s & post your b log 
re sponse ; post 2 re sponses as 
we ll. Dead lines posted  in  CC. 
 

3 Sep tem ber 9 
Joint  Session  

Joint  Session: Collabora tive  Vocabulary Lesson  
Plann in g 
 

Read : Kinse lla  Article  (see  e -
m ail from  Suzi). 
 
Due : N/A 
 

4 Sep tem ber 16 What does qua lity, robust lite racy instruction  
look like? 

● Additiona l Vocabulary Stra tegie s  
● Stra tegy Pre sen ta tion  Pre p  (Due  Week 

6) 
 

Read : Ch apte rs 5 & 11, 
Subjects Matter; m ark 
stra tegie s you  m igh t want to  
try). 
 
Due : TBD 
 

5 Sep tem ber 23 
Joint  Session  

Joint  Session: Assessm ent Read : TBD 
 
Due : TBD 
 

6 Sep tem ber 30 Plann in g a  Lite racy m in i-le sson  (with in  your 
con ten t le sson). 

● Stra tegy Pre sen ta tions  
● Brainstorm  For Your Min i-Lesson  
● Plann in g Tim e  

 

Read : Ch apte rs 5 & 11, 
Subjects Matter  
 
Due : TBD 

7 Octobe r 7 What shou ld  studen ts be  read ing?  Read : Ch apte rs 3 & 4, Subjects 
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● Moving beyond just the textbook. 
 

Matter 
 
Due: TBD 
 

8 October 14 
 

But the textbook is important. So, how shall we 
use it? 

● Subject matter literacy 

Literacy Plan Debrief 

● What questions do you have? 
● What is your plan to video record your 

lesson(s)? 

Read: Chapter 6, Subjects 
Matter 
 
Due: Complete Templates 1, 2 
and 3 of your Literacy Plan 
(Step 1 of CalTPA). Video 
record your Literacy Plan By 
Oct. 28. 
 

9 October 21 
 

Digital Literacy, Part I 
● Introduction to Digital Literacy for 

secondary students. 
● Collecting tools and resources 

 

Read: Reading(s) TBD (In 
Cougar Courses) 
 
Due: Video record your 
Literacy Plan By Oct. 28. 
 

10 October 28 
Joint  Session  

Joint  Session: Peer Review of CalTPA-aligned 
Lesson Plans (with rubrics for each of the 5 
templates). 
 
Note: You will want  t o bring your videotaped 
lit eracy lesson to t he joint  session with you, 
along with your 5 complet ed CalTPA Cycle 1 
templates. Even if  you aren’t  sure you’re doing 
it  r ight , you should t ry t o complet e all of  t hem.  
 

Read:  
 
Due: Complete templates for 
Steps 3 and 4 of your literacy 
lesson; Video record your 
Literacy Plan By Oct. 28; bring 
all templates and video files 
to class. 

11 November 4 
 

Inquiry Project Part I (Done In Class): 
● How can inquiry projects engage 

students and help them deepen 
understanding of your content area? 

● Inquiry as an equity tool 

Chapters 8 & 9, Subjects 
Matter (read both chapters; 
mark passages you find 
intriguing); Chapter 10, 
Subjects Matter. 
 

12 November 11 
[Online 
Session] 
 
 

Online Session: Digital Literacy, Part II 
 
 

Read: Readings TBD (In 
Cougar Courses) 
 
Due: TBD 
 

13 November 18 Inquiry Project (Part II): 
● Group Share 
● Debrief 

 
CalTPA Work Session: Bring all of  your 
mat erials t o class for some guided revision 
and support . 
 

Read: TBD 
 
Due: Bring your CalTPA 
materials to class for some 
last-minute support and work 
time. 
 
Good luck! You’re going to do 
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CalTPA Submission Due Thursday, Nov. 21 
No Late Submissions!  
 

great. 
 

14 November 25 
[Online 
Session] 

Online Session: Digital Literacy, Part III 
 
Happy Thanksgiving!  
 
 

Read: Readings TBD (In 
Cougar Courses) 
 
Due: TBD 
 

15 December 2 
Joint  Session  
 

Joint  Session: Semester Wrap-Up; Equity 
Presentations (for 555). 

Read: TBD 
 
Due: TBD 
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COURSE REQUIREMENTS AND GRADED COURSE COMPONENTS 

Course Assignm ent s 

 
Reading Minut e (10 point s) 
You will sign up to present a “reading minute” at the start of one class during the semester. The 
assignment is very short, and takes just 5 minutes to deliver in class, but you must be on time for class 
the day you present in order to get the credit. This will be your opportunity to share relevant and timely 
articles of interest with your colleagues. 
 
Vocabulary Lesson (3rd Focus St udent  (10 point s) 
You will craft a vocabulary lesson after our joint session during Week 3 that you will turn in to all 3 of 
your courses. Each course will focus assessment on a piece of the assignment. This class will focus on 
how you plan for your 3rd focus student, in addition to how you articulate your literacy strategies.  
 
Lit eracy Lesson (Co-Planned) (30 point s) 
You will choose a strategy for teaching reading that is discussed in Subjects Matter, Chapters 5 or 11. 
You will a lesson that works for what you are doing in your student teaching. The lesson needs to 
include a literacy component (even if it is organized around a content standard). Then, you will go teach 
and video the lesson, bringing that back to class to discuss and debrief. This lesson plan will be aligned 
to the CalTPA. Not e: You may use t h is lesson for  t he CalTPA, but  it  is not  r equired. You will turn in 3 
things for this assignment: Getting To Know Your Students template (completed); Lesson Plan; Lesson 
Plan Rationale. 
 
Reading Ref lect ion Blog Post  (Chapt er  2, Subject s Mat ter) (10 point s) 
For this assignment you will read something from your content class in your practicum. As you read, 
you’ll jot down notes about what your mind is doing that is enabling you to make sense of what you're 
reading. Chapter 2 from Subjects Matter gave you some ideas. You’ll then craft a 500 word reflection in 
which you consider what reading strategies you used along the way, and how your experience reading 
that text might help you prepare your own students to read the content you’re hoping they’ll learn. 
You’ll post that reflection to a blog and respond to 2 others’ posts. 
 
Inquiry Unit  Ref lect ion & Product  (20 point s) 
You will work in subject area teams to explore an area of interest related to literacy in your content 
area. The process will be a model for how you might use inquiry projects in your own classrooms.  
 
Digit al Lit eracy Deliverables (Point s TBD) 
As part of our exploration of digital literacy strategies and student needs, you will have several 
“deliverables” that will allow you to demonstrate understanding of key concepts and approaches. Since 
two of the sessions on digital literacy are online, you will be responsible for reading assignment 
materials, following directions, and turning in your deliverables in Cougar Courses. 
 
● Readin g Minute         10 po in ts  
● Vocabulary Lesson  (3rd  Focus Studen t)     10 po in ts  
● Readin g Re flection  (Week 2)      10 po in ts  
● CalTPA-Aligned  Lite racy Lesson  Plan  & Reflection     30 po in ts  
● Inqu iry Unit Re flection  & Product      20 po in ts  
● Digita l Lite racy De live rab le s      TBD 
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● Additional Assignments       TBD 
 

              TBD point s 
 
Not e: There w il l be addit ional assignm ent s, including in-class ref lect ions or  discussion post s, 
t hat  m ay be added t hroughout  t he course. Advanced not ice of  such assignm ent s w il l be 
provided. 
 

Grading St andards 

Candidates may earn up to 100 points through the above assignments. A grading percentage scale for 
the final grade is as follows: 
90-100% = A 
80 – 89% = B 
75 – 79% = C+ 
 
Final Exam  St at em ent  

There is no final exam for this course. 
 
School of  Educat ion/Course At t endance Policy 

Due to the dynamic and interactive nature of courses in the School of Education, all candidates (course 
participants) are expected to attend all classes and participate actively. At a minimum, candidates 
(course participants) must attend more than 80% of class time, or s/he may not receive a passing grade 
for the course at the discretion of the instructor. Individual instructors may adopt more stringent 
attendance requirements. Should the candidate (course participants) have extenuating circumstances, 
s/he should contact the instructor as soon as possible. (Adopted by the COE Governance Community, 
December, 1997).  
 
This course: Attendance and promptness reflect the professional dispositional behaviors required and 
expected in the teaching profession. A minimum grade of C+ is required in all credential courses to 
earn the single subject credential. Absences and late arrivals/early departures will affect the final 
grade. Teacher candidat es may have one absence or port ion of a class absence (late arr ival or early 
depart ure) with no penalt y. Second absence will result  in a decrease of a half -let t er grade (5%). Third 
absence, tardy, or early departure will result in a Statement of Concern and possible failure of class. 
Statement of Concern will require the candidate to write an action plan to resolve the issue. A total of 
three statements of concern on this and/or other issues combined warrant exit from the program. 
  
No credit will be given if you miss an in class assignment or required presentation. If extenuating 
circumstances occur, the teacher candidate should contact the instructor as soon as possible to make 
appropriate arrangements. 
 

Pol icy on Lat e/ Missed Work  

As a  gene ra l ru le , la te  work will not be  accep ted . Howeve r, te ache r cand ida te s a re  encouraged  to  
d iscuss ind ividua l circum stances in  regard  to  assign m ents shou ld  it becom e  n ecessary. Instructors 
re se rve  the  righ t to  deve lop  ind ividua l con tracts based  on  the  needs of the  cand ida te . I encourage you 
to reach out  t o me as soon as you know you may have dif f icult y complet ing an assignment  in a t imely 
manner, and/ or if  you have any quest ions about  assigned work.  
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GENERAL CONSIDERATIONS 

CSUSM Academ ic Honest y Policy 

Students will be expected to adhere to standards of academic honesty and integrity, as outlined in the 
Student Academic Honesty Policy. All assignments must be original work, clear and error-free. All 
ideas/material that are borrowed from other sources must have appropriate references to the original 
sources. Any quoted material should give credit to the source and be punctuated accordingly. 
 
Academic Honesty and Integrity: Students are responsible for honest completion and representation of 
their work. Your course catalog details the ethical standards and penalties for infractions. There will be 
zero tolerance for infractions. If you believe there has been an infraction by someone in the class, 
please bring it to the instructor’s attention. The instructor reserves the right to discipline any student 
for academic dishonesty, in accordance with the general rules and regulations of the university. 
Disciplinary action may include the lowering of grades and/or the assignment of a failing grade for an 
exam, assignment, or the class as a whole. 
 
Incidents of Academic Dishonesty will be reported to the Dean of Students. Sanctions at the University 
level may include suspension or expulsion from the University. 
 
Refer to the full Academic Honesty Policy at: 
http://www.csusm.edu/policies/active/documents/Academic_Honesty_Policy.html  
 
Plagiar ism  

As an educator, it is expected that each candidate (course participant) will do his/her own work, and 
contribute equally to group projects and processes. Plagiarism or cheating is unacceptable under any 
circumstances. If you are in doubt about whether your work is paraphrased or plagiarized see the 
Plagiarism Prevention for Students website http:/ / library.csusm.edu/plagiarism/index.html. If there are 
questions about academic honesty, please consult the University catalog. 

 
St udent s w it h Disabi l it ies Requir ing Reasonable Accom m odat ions 

Students with disabilities who require reasonable accommodations must seek approval for 
services by providing appropriate and recent documentation to the Office of Disability Support 
Services (DSS).  This office is in Craven Hall 4300, contact by phone at (760) 750-4905, or TTY (760) 
750-4909.  Students authorized by DSS to receive reasonable accommodations should meet with 
their instructor during office hours.  Alternatively, in order to ensure confidentiality, in a more 
private setting. 
  
If  you have any issues in t his regard that  you would l ike to bring to my at tent ion, please do. I am 
happy to work with you t o make sure your experience in my class is a comfortable one. Please don’t  
hesit ate to reach out  t o me if  you think you might  benef it  f rom adjustment s or accommodat ions. 
 
Credit  Hour  Pol icy St at em ent  

Per the University Credit Hour Policy: 
● In this course with face-to-face instruction students are expected to spend a minimum of two 

hours outside of the classroom each week for each unit of credit engaged in learning. (Note that 
for courses with a “lecture” mode of instruction over an entire semester, each unit of credit 
corresponds to an ‘hour’ of class-time and two hours of student learning outside of class).  

http://www.csusm.edu/policies/active/documents/Academic_Honesty_Policy.html
http://library.csusm.edu/plagiarism/index.html
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All Universit y Wr it ing Requirem ent  

Teacher Candidates will fulfill the writing requirement of 2500 words through written reflections, lesson 
plans, blogs, Action Research and Planning and Instructional Commentaries as required by CalTPA. 
 
Elect r onic Com m unicat ion Prot ocol 

Electronic correspondence is a part of your professional interactions. If you need to contact the 
instructor, e-mail is often the easiest way to do so. It is my intention to respond to all received e-mails in 
a timely manner. Please be reminded that e-mail and online discussions are a very specific form of 
communication, with their own nuances and etiquette. For instance, electronic messages sent in all 
upper case (or lower case) letters, major typos, or slang, often communicate more than the sender 
originally intended. With that said, please be mindful of all e-mail and online discussion messages you 
send to your colleagues, to faculty members in the School of Education, or to persons within the 
greater educational community. All electronic messages should be crafted with professionalism and 
care. 
Things to consider: 

● Would  I say in  pe rson  what th is  e lectron ic m essage  specifica lly says? 
● How could  th is  m essage  b e  m isconstrued? 
● Does th is  m essage  repre sen t m y h ighest se lf? 
● Am  I send ing th is  e lectron ic m essage  to  avoid  a  face -to-face  conve rsa tion? 

In  add ition , if the re  is  eve r a  conce rn  with  an  e lectron ic m essage  sen t to  you , p lease  ta lk with  the  
au thor in  pe rson  in  orde r to  correct any confusion .  
 
Pe r un ive rsity policy, p lease  use  m y CSUSM e -m ail addre ss to  com m unica te  with  m e  abou t any issues 
(ra the r than  m y pe rsonal e -m ail). That addre ss is  svansteenbe rgen@csusm .edu  
 
 
 

  

mailto:svansteenbergen@csusm.edu
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Holist ic Assignm ent  Rubr ic 
EDSS 521: Fall 2019 

This hol ist ic assignm ent  rubr ic w il l be used on all  assignm ent s, except  t hose w it h a specif ic 
scor ing guide or  rubr ic. 

Work that earns an “A” (✓+) shows evidence that the student: 

❑ Makes impressive progress toward meeting their own goals and the goals of the assignment. 
❑ Actively engages in the reflection and reading processes, consistently developing thoughtful 

and sensitive responses, showing insightful interpretations, and using a variety of reading 
strategies (making connections, speculating, drawing inferences, reflecting, challenging the text, 
etc.). 

❑ Actively and productively engages in reflective processes, demonstrating a genuine and 
consistent commitment to using the process to develop as a teacher. 

❑ Ef fect ively uses evidence t o suppor t  conclusions about  t heir  own learn ing. 
❑ Actively and responsibly participates in class discussions, sharing, and activities, always 

supporting the learning of the whole class, consistently showing motivation and self-discipline 
OR show impressive growth in doing so. 

❑ Demonstrates serious commitment to their learning, making full use of the learning 
opportunities available to them and searching out the implications of their learning for future 
use. 

❑ Subm it s w r it ing assignm ent s t hat  are well edit ed, proper ly form at t ed, t hought fu lly 
com posed (w ell organized, w it h a clear  beginning, m iddle and end), and well suppor t ed 
by evidence, exam ples, quot es, et c. 
 

Work that earns an “B” (✓) shows evidence that the student: 

❑ Makes reasonable progress toward meeting many personal goals and goals of the assignment. 
❑ Actively engages in the reflection and reading processes, developing mostly thoughtful and 

sensitive responses, showing original interpretations, and using several reading strategies 
(making connections, speculating, drawing inferences, reflecting, forming opinions, etc.). 

❑ Productively engages in reflective processes, demonstrating a fairly consistent commitment to 
using the process to develop as a teacher. 

❑ Som ewhat  ef fect ively uses evidence t o suppor t  conclusions about  t heir  own learn ing. 
❑ Actively and responsibly participates in class discussions, sharing, and activities most of the 

time, supporting the learning of the whole class, usually showing motivation and self-discipline 
or show growth toward doing so. 

❑ Complies with the assignment expectations, making use of learning opportunities as they are 
presented but not consistently taking responsibility for “owning” the learning or for seeing 
implications for future use. 

❑ Subm it s w r it ing assignm ent s t hat  are well edit ed, proper ly form at t ed, t hought fu lly 
com posed (w it h som e organizat ion and f low ), and well suppor t ed by evidence, exam ples, 
quot es, et c. 

 
Work that earns an “C” (✓-) shows evidence that the student: 

❑ Makes some progress toward meeting most personal goals partially OR meeting only a few 
goals of the assignment. 
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❑ Inconsistently engages in the reading and reflecting processes, attempting to respond to some 
readings thoughtfully but often producing limited or predictable responses, showing some 
understanding of the text, and using a few limited strategies (making personal connections, 
expressing opinions, etc.). 

❑ Adequat ely uses evidence t o suppor t  conclusions about  t heir  own learn ing. 
❑ Partially engages in reflective processes, showing inconsistent commitment to using the 

process to develop as a teacher. 
❑ Participates in class discussions, sharing, and activit ies half-heartedly but do not distract others. 
❑ Demonstrates an inconsist ent  level of compliance to assignment expectations, missing one or 

more key requirements. 
❑ Subm it s w r it ing assignm ent s t hat  are poor ly edit ed, quick ly com posed (poor  

organizat ion), and poor ly suppor t ed by evidence, exam ples, quot es, et c. 
 

Not e: Assignm ent s t hat  are woefu lly incom plet e m ay earn ½ credit . 
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