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SCHOOL OF EDUCATION MISSION & VISION STATEMENT 

(Adopted by SOE Governance Community, January 2013) 

Vision 

To serve the educational needs of local, regional, and global communities, the School of Education advances 
innovative practice and leadership by generating, embracing, and promoting equitable and creative solutions. 

 

Mission 

The mission of the School of Education community is to collaboratively transform education.  We: 

● Create  com m unity th rou gh  partne rsh ips 
● Prom ote  and  foste r socia l justice  and  educa tiona l eq u ity 
● Advance  innovative , studen t-cen te red  p ractice s 
● Insp ire  re flective  teach ing and  learn in g 
● Conduct purp ose fu l re search  
● Serve  the  School, Colle ge , Unive rsity, and  Com m unity 

 

BASIC TENETS OF OUR CONCEPTUAL FRAMEWORK 

● Studen t cen te red  educa tion  

● Research  and  theory specific to  the  p rogram  fie ld  in form  practice  

● Connections and  links be tween  coursework and  app lica tion  

● Strong en gagem ent be tween  facu lty and  cand ida te s 

http://www.csusm.edu/education
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● Co-teaching clinical practice 

● Culturally responsive pedagogy and socially just outcomes 

 

 

* Office Hours are for those with questions, who seek advice, who want to share and/or provide feedback, or just to 
chat! Office hours are for everyone! We can talk about anything you like: the course, your career choices, letters of 
recommendation, or anything else that interests you. If you have a scheduling conflict with the stated office hours, just 
reach out and we can set up another time, or we can Zoom (video conference). This time is your time. I’m here to help! 
You can also bring a friend or classmate. The more the merrier! 
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COURSE DESCRIPTION 

 

This class considers the social, cultural, cognitive, emotional, linguistic, and behavioral development of children 
and adolescents from multidisciplinary, multicultural, and applied perspectives. Students will learn major 
theories of development in order to apply that knowledge to their work in evidence-based services and 
programs for children and youth. Includes a field experience component through which students will consider 
how their in-class learning is enacted in the lived experiences of children and youth. Special attention is given to 
identifying multicultural and socio-cultural influences on development. May not be taken for credit by students 
who have earned credit for EDUC 496-1. 
 

Course Object ives 

By the end of the course, students will be able to: 

1. Describe the main principles of cognitive development, information processing, and sociocultural theory 
in order to identify how each is manifested in the lives of children and youth from multidisciplinary, 
multicultural and applied perspectives. 

2. Use the field experience to demonstrate how academic theory contributes to understanding observed 
differences in socially, culturally, and linguistically diverse children and youth. 

3. Understand and then evaluate the ways in which academic theory is applied within the realms of health, 
human services, and education. 

4. Apply knowledge gained from the field experience when considering influences such as environment, 
culture, family/sibling/friend relationships on the development of thought and reasoning.  

5. Create an understanding of what various theoretical constructs actually mean in the “real life” of children 
and youth. 

6. Summarize findings of empirical research in major areas of cognitive development, including 
perception, language, memory, conceptual understanding, problem solving, social cognition, and 
acquisition of academic skills and apply those summaries to understanding the lived experiences of 
children and youth. 

7. Understand cognit ive and developmental processes and determine how that knowledge can be best 
applied to work with children and youth in education and other human services fields. 

 

* Special Note: Because this course requires a field service component, a background check may be required. Be sure to 
check with the agency you will be serving and to meet fingerprinting and other requirements to serve as a volunteer. All 
students should work with the Office of Service Learning  https://www.csusm.edu/servicelearning/index.html to ensure 
that proper procedures are followed. If you have any questions or concerns about this requirement, please come and 
see me as soon as possible. I can talk through any questions you have on a confidential basis so we can find a 
placement that works for you. 
 

Credit  Hour  Pol icy St at em ent  

* Per the University Credit Hour Policy, students are expected to spend a minimum of two hours outside of the 
classroom each week for each unit of credit engaged in learning. The class time is as follows: service learning 
includes 15 weeks x 1.5 hrs ≈ 22.5 hours; Class m ee tings include  15 weeks x 1.5 ≈ 22.5 hours. For th is  course  with  
th ree  weekly hours of instruction  com bined  be tween  in -class and  se rvice  learn ing, studen ts need  to  p lan  on  
spending an  add ition a l 5 to  6 hours engaged  in  stud y, read ing, re search ing, review, and  p lann in g. 

https://www.csusm.edu/servicelearning/index.html
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REQUIRED TEXTS 

 

Willingham, D. (2009). Why Don’t Students Like School? A Cognitive Scientist Answers Questions about  How the Mind 
Works and What it Means for Your Classroom. San Francisco, CA: Jossey-Bass. [Note! This text is available online--
see link below.] 

 

Wood. C. (2007 or 2015) Yardsticks: Children in the classroom, ages 4-14 Center for Responsive Schools, Inc. 

 

If  you would l ike to check out  eit her or both of t he course text s on a 2 hour basis, follow the “Library 
Reserves” l ink in Cougar Courses. 
 

In addition, various scholarly and applied articles from academic researchers and field practitioners are 
required and can be found in our Cougar Courses weekly modules free of charge.  

 

Note: The two primary course t ext s (including t he 2007 version of t he Wood text ) are available for check out  
on a 2 hour basis in t he l ibrary under course reserves. 
 

SUPPORT FOR STUDENTS 

CSUSM offers a number of resources on campus to help you succeed in your classes and enjoy your time here. 
Below are just a few options for you to be aware of. There are others! I am happy to give you some more ideas if 
you would like. 

 

Academ ic Success Cent er : The Academic Success Center supports students throughout their learning.  We 
collaborate with faculty and staff across campus to innovate academic programming for all students within the 
University.  Not only do we have study spaces, but we also offer tutoring, workshops, programs, and events to 
enhance your academic experience.  One of our programs, Supplemental Instruction, is also available through 
the ASC.  

Websit e: www.csusm .edu/asc/  

Locat ion: Extended Learning Building (ELB) 286, Hours: Monday-Friday 9:00am-5:30pm  

Wr it ing Cent er : The Writing Center's mission is to be a welcoming learning environment where certified 
student consultants offer constructive guidance to all writers at any stage of the writing process - idea 
generation, argument development, polishing of sentences and more.  FREE drop-in and by-appointment 
tutoring is available at the Writing Center by certified student consultants.  The WC helps you review the prompt 
and ask guiding questions, as students work to develop compelling texts.  The WC is committed to providing 
non-judgmental feedback. Additional services include assistance with Academic English. 

http://www.csusm.edu/asc/
http://www.csusm.edu/asc/
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Websit e: www.csusm.edu/writingcenter 

Locat ion: Extended Learning Building (ELB) 273, Hours: Monday-Thursday 9:00am-6:00pm, Friday 9:00am-
2:00pm 

Students with Disabilities Requiring Reasonable Accommodations 

Studen ts with  d isab ilitie s who requ ire  reasonab le  accom m oda tions m ust seek approval for se rvice s by 
p rovid ing appropria te  and  recen t docum enta tion  to  the  Office  of Disab ility Support Se rvice s (DSS). Th is office  is  
in  Craven  Hall 4300, con tact by phone  a t (760) 750-4905. Studen ts au thorized  by DSS to  rece ive  reasonab le  
accom m od ations shou ld  m ee t with  the ir instructor during office  hours or m ake  an  appoin tm en t.  

 

COURSE AND UNIVERSITY POLICIES 

School of  Educat ion At t endance Policy 

Due  to  the  dynam ic and  in te ractive  na tu re  of course s in  the  School of Educa tion , a ll cand id a te s a re  expected  to  
a ttend  a ll classe s and  participa te  active ly. At a  m in im um , cand ida te s m ust a ttend  m ore  than  80% of cla ss tim e , 
or s/he  m ay not rece ive  a  passing grade  for the  course  a t the  d iscre tion  of the  instructor. Ind ivid ua l instructors 
m ay adop t m ore  strin gen t a ttendance  requ irem ents . Should  the  cand ida te  have  extenuatin g circum stances, 
they shou ld  con tact the  instructor as soon  as possib le . (Adopted by the COE Governance Community, December, 
1997).  
 
For EDUC 380, which requires act ive, engaged par t icipat ion every class session, s tuden ts m issin g m ore  
than  1 class will lose  ½ le tte r grade  (5%), th ose  m issing m ore  th an  t w o class se ssions will see  the ir grades 
reduced  by one fu ll let t er  grade (10%). Studen ts m issing t hree or  m ore class se ssions will see  the ir grades 
reduced  by two fu ll grades. Leaving early or a rriving la te  by m ore  than  15 m in u te s constitu te s one  absence . The  
instructor, on  a  case -by-case  basis , conside rs illness and  em ergencie s (transporta tion , ch ild  care , 
im m igra tion /DACA, fam ily situa tions) as reported  ah ead  of class tim e . Howeve r, notifica tion  o f an  absen ce , 
which  is  requ ired , does not constitu te  an  excused  absence—check with  the  p rofe ssor regard ing your 
a ttend ance  sta tus. It is  a lways best to  com m unica te  p roactive ly with  your p rofe ssor if you  know you  need  to  
m iss a  class for any reason . If you  have  a  ch ildcare  em ergency, it is  absolu te ly ok to  b ring your little  on es to  
class. 
 

CSUSM Academ ic Honest y Policy 

Studen ts a re  expected  to  adhe re  to  standards of academ ic honesty and  in te grity, as ou tlined  in  the  Studen t 
Academ ic Honesty Policy. All assignm ents m ust be  o rigina l work, clear and  e rror-free . All ideas/m ate ria l tha t a re  
borrowed  from  o the r sources m ust have  appropria te  re fe rences to  the  origin a l sources. Any quoted  m ate ria l 
m ust p rovide  cred it to  the  source  and  be  punctua ted /cited  accord ingly. 

Studen ts a re  re sponsib le  for honest com ple tion  and  au then tic, origin a l repre sen ta tion  of the ir work. Th e  Course  
Cata log p rovides the  de ta ils  of the  un ive rsity e th ica l standards and  pena ltie s for in fractions. The re  is  ze ro 
tole rance  for in fractions in  th is  course . If you  be lieve  the re  has been  an  in fraction  by som eone  in  the  cla ss, 
p lease  b ring it to  the  instructor’s a tten tion . The  instructor re se rves the  righ t to  d iscip line  any studen t for 
academ ic d ishonesty, in  accordance  with  the  gene ra l ru le s and  regu la tions of the  un ive rsity. Discip linary action  
m ay include  the  lowering of grades and /or the  assignm ent of a  fa ilin g grade  for an  exam , assign m ent, o r the  
class as a  whole . 

If  you have any quest ions about  how to put  your best  academic foot  forward, including using appropriate 
cit at ions, submit t ing your own work, et c., please come and see me. I can help. 
 

https://www.csusm.edu/writingcenter/
https://www.csusm.edu/writingcenter/
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All Universit y Wr it ing Requirem ent  

Every course at the university must have a writing requirement of at least 2500 words. The requirement is met 
in this class through the assignments described below. The University Writing Center is available for all students 
free of charge for support and writing skill development. https:/ /www.csusm.edu/writingcenter/index.html. 

If  you have any quest ions about  any of t he writ t en assignments or would l ike addit ional writ ing support , I 
highly recommend reaching out  t o t he Writ ing Cent er. They have dozens of t rained writ ing tutors who can 
provide one-on-one writ ing support . There is also an Academic English Support  expert  if  you are working on 
your academic language skil ls.  
 
Plagiarism 

As an  educa tor, socia l worke r, counse lor or in  any hum an se rvice  rea lm , it is  expected  tha t each  studen t will do 
h is/he r own work, and  con tribu te  equally to  group  projects  and  p rocesse s. Plagiarism  or chea tin g is  
unaccep tab le  unde r any circum stances. If you  are  in  doubt ab out whe the r you r work is  paraphrased  or 
p lagiarized  see  the  Plagiarism  Preven tion  for Studen ts website  h ttp :/ /lib rary.csusm .edu /p lagiarism /index.h tm l. 
If the re  a re  questions about academ ic honesty, p lea se  consu lt the  Unive rsity ca ta log. 

 

Use of  Technology 

Candid a te s a re  expected  to  dem onstra te  com pe ten cy in  the  use  of various form s of te chnology (i.e . word  
p rocessing, e lectron ic m ail, Moodle , use  of the  In te rne t, and /or m ultim edia  p re sen ta tions). Specific 
requ irem ents for course  assignm ents with  regard  to  technology are  a t the  d iscre tion  of the  instructor. Keep  a  
d igita l copy of a ll assign m ents for use  in  your own profe ssiona l portfolio . All assignm ents will be  subm itted  
on line , with  a  fin a l p roject subm itted  in  hard  copy in  the  form  of a  p re sen ta tion  poste r. De ta ils  will be  p rovided  
in  class. 

 

Elect ronic Com m unicat ion Prot ocol 

Electron ic corre spondence  is  a  part of your p rofe ssiona l in te ractions. If you  n eed  to  con tact m e , e -m ail is  often  
the  easie st way to  do so . It is  m y in ten tion  to  re spon d  to  a ll rece ived  e -m ails  in  a  tim e ly m anne r. Please  be  
rem inded  tha t e -m ail and  on-line  d iscussions a re  a  ve ry specific form  of com m unica tion , with  the ir own nuances 
and  e tique tte . For instance , e lectron ic m essages sen t in  a ll uppe r case  (or lower case ) le tte rs, m ajor typ os, or 
slang, o ften  com m unica te  m ore  than  the  sende r origina lly in tended . With  tha t sa id , p lease  be  m indfu l of a ll e -
m ail and  on-line  d iscussion  m essages you  send  to  your colleagues, to  facu lty m em bers in  the  School of 
Educa tion , or to  pe rsons with in  the  grea te r educa tiona l com m unity. All e lectron ic m essages shou ld  be  crafted  
with  p rofe ssiona lism  and  care . 

Th ings to  conside r: 

● Would  I say in  pe rson  what th is  e lectron ic m essage  specifica lly says? 
● How could  th is  m essage  b e  m isconstrued? 
● Does th is  m essage  repre sen t m y h ighest se lf? 
● Am  I send ing th is  e lectron ic m essage  to  avoid  a  face -to-face  conve rsa tion? 

In  add ition , if the re  is  eve r a  conce rn  with  an  e lectron ic m essage  sen t to  you , p lease  ta lk with  the  au thor in  
pe rson  in  orde r to  correct any confusion . 

COURSE REQUIREMENTS 

https://www.csusm.edu/writingcenter/index.html
https://www.csusm.edu/writingcenter/index.html
http://library.csusm.edu/plagiarism/index.html
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Grading St andards 

Assignments are to be submitted to the appropriate place on Cougar Courses prior to the start of class on the specified 
due date unless otherwise noted below. Hand-written work is not accepted, and all documents should utilize 12 
point Times New Roman, Arial or other appropriate font. Assignments generally should be double spaced 
unless a specific format is provided. Edit assignments prior to submission to ensure the text is error-free and 
the ideas are logically and concisely presented. All citations, where appropriate, should use American 
Psychological Association (APA) (6th edition) format. Rubrics for each assignment are posted in our Cougar 
Courses container. 
 

A 94-100 A- 90-93   

B+ 87-89 B 83-86 B- 80-82 

C+ 77-79 C 73-76 C- 70-72 

 

Assignm ent  
Point s 

Possible 

Reflections, Posts, Quick Writes, In-Class Assignments, etc. Varies 

Weekly Service Learning Blog/Comments 10 

Interview with a Youth (Paper) 14 

Service Learning Report (Paper) 18 

Presentation/Gallery Walk Poster: Findings of Service 
Learning 14 

Final Exam (Online—Open book/open notes) 28 

Attendance, Participation, Professionalism 15 

Total Points TBD 

 

ASSIGNMENT OVERVIEW 

1. In-class Quick  Wr it es, Group Invest igat ions and Online Product s 

During class sessions as well as online sessions, the course requires active participation in online, 
individual and group activities. While the point value of these assignments is small, they add up and are 
required in order to earn an A. Students who do not participate in group work will lose double points.  

 

2. Weekly Service Learning Blog 

One  of the  p rim ary ob jective s of our class is  to  m ake  d irect connections be tween  your obse rva tions in  
the  fie ld  and  the  course  concep ts. To he lp  facilita te  tha t p rocess, e ach  week you  will post a  b log en try in  
Cou gar Course s in  which  you  will re flect on  what you ’ve  learned  so fa r in  re la tion  to  a  specific concep t 
we  have  learned  in  class. You  will m ake  a  d irect connection  be tween  tha t con cep t and  som e th in g you’ve  
obse rved  or expe rienced  in  the  fie ld . These  b log en trie s will both  facilita te  classroom  conve rsa tions 
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around the course ideas and help you prepare for each of the major assignments for the class: the 
Youth Interview; the Service Learning Paper; and the Service Learning Presentation. 

 

3. In t erview  Wit h a Yout h  

You will identify a child or adolescent with whom to conduct a series of interviews centered on the major 
theories discussed in this course. Because the focus of this course is on understanding how theories of 
development apply to the lived experiences of children and adolescents, these interviews will encourage you 
to make those connections. This assignment encourages you to create an understanding of what various 
theoretical constructs actually mean in the “real life” of children and adolescents. When you write about your 
youth, you will explain how his/her responses to the questions and your interactions with him/her might 
be explained by what you are learning in the course. The write-up should be a narrative format where 
you describe the youth with whom you worked, make specific connections to the theories we discuss in 
class, and include specific quotations to illustrate your thinking. See page 8 for specific interview questions 
and rubric. 

 

4. Service Learning Exper ience Repor t    

Because this course focuses on understanding how theories of child and adolescent development are 
applied in daily practice, you will spend 1-2 hours per week volunteering in a field-based program of your 
choice. You may volunteer in a public or private school classroom, a hospital, or a social work setting—it 
must be a setting that works with children and/or adolescents. You will document your interactions with 
the youth you encounter and write an analysis that makes connections between and among the 
theories we discuss in class and your experiences in the field. We will discuss procedures for identifying 
a field site, expectations for gaining permission to volunteer, and requirements for the write-up in class. 
See page 8 for questions to guide your thinking during the observations. [Use the graphic organizer on 
page 13 to hold your thinking if you find it useful (not required).] Rubric  for this Report is found below 
the assignment detail. 

 

5. Post er  Present at ion (Int erview  and Im plicat ions) 

In order to emphasize the importance of practically applying the theories and concepts from this class to the 
real world of children and adolescents, you will prepare a presentation of the major findings from your 
service learning experience. This presentation can be a poster, PowerPoint, or any other creative format, 
and you will share the work in a Gallery Walk during the last week of the course. Your presentation must 
summarize your findings from the service learning experience and discuss their implications for 
education, social work, and other human services fields. Poster Presentation Rubric below assignment 
detail 

 

6. Final Exam  

During finals week, you will take a comprehensive final exam in order to demonstrate your 
understanding of the major theories and concepts related to child and adolescent development and 
how they apply to education and human services. Because research suggests that the act of retrieving 
information on a regular basis aids in retention, there will be 2-3 questions given at the end of class 
each Tuesday. They represent the primary learning undertaken that week and should be used to create 
a study guide. These questions will become part of the final exam. 
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EDUC 380 TENTATIVE SCHEDULE/COURSE OUTLINE (FALL 2019) 

Note: There wil l be some changes as the semest er moves on. 
I’l l  post  t he most  recent  version on Cougar Courses. 

 

* Course Format: Because the focus of this class is on an applied understanding of how children and youth 
develop cognitively, emotionally, and socially, all topics will be taught through interdisciplinary and multicultural 
perspectives. The topics listed below identify the main idea for each class session and will be discussed through 
an interdisciplinary lens. We will integrate findings from numerous related fields as we work to understand how 
theory enacts itself in the real lives of children and youth.  

Readings that are not from the course text are available in Cougar Courses. Other than the first day of class, students 
should complete the readings prior to the class session in which they are listed. 

 

Week # 
& Dat es 

Topics Readings & Assignm ent s Due 

1: Th 8/29 ● Course Overview , Organ izat ion   
● In t ro t o Brain Developm ent  
● Service Learning Overview  & Inform at ion on 

Possible Sit es  

* Visit  f rom Service Learning Sites (t ent at ive)-Just ine 
Paninan, Gir l Scout s 

Read: Wood Article  (PDF) for next 
class p lease . 

2: Th  9/5 

     

● In t ro t o Sociocult ural Learning t heory 
(Vygot sky, Bronfenbrenner ) 

● Zone of  Proxim al Developm ent  
● More on Brain Developm ent  
● Service Learning Check-In 

* Visit  f rom Service Learning Sites (t ent at ive) 

Read: Vygotsky/ Bronfenb renne r 
a rticle  (PDF); Willingham , Chap te r 
1 

Due: Com ple te  the  Se rvice  
Learn ing On-Board in g; Re ach  ou t 
to  poten tia l s ite s. 

 

 

3: Th  9/12 ● Academ ic Sk i l ls: What is  the  d iffe rence  be tween 
expe rt b ra ins and  novice  b ra ins? How do we  sta rt 
to  learn? 

● Grow t h v. Fixed Mindset  
● Service Learning Check-In: How is it going? Have  

you  sta rted  a t your site s ye t? 

 

Read: Willingh am , Chap te rs 2, 4, 
& 5 

 

Due: Secure  your SL site  by Week 
3; SL Blog Post 1 

4: Th  9/19 
Online  

[Online Session] 
● Mem ory developm ent  and inform at ion 

processing 

Read: Cowan PDF; PDF on  
m em ory/gen’l; Willin gham , 
Chap te r 3 

Due : SL Blog Post 2 

5: Th  9/26 ● Problem  Solving and m et acognit ion  Read: Joseph  & Stra in  a rticle  

Due: SL Blog Post 3 
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6: Th 10/3 

 

 

● Peer  and f r iend relat ionships: How do k ids’ 
relat ionships change over  t im e? 

 

Read: Your group’s assigned 
Wood Chapter(s); skim the other 
chapters as well. 

Due: SL Blog Post 4 

7: Th 
10/10 

● Developm ent  of  Ident i t y: Self , et hnic, racial, 
l inguist ic, si t uat ional 

● How inst it u t ional expect at ions af fect  st udent s’ 
ident it ies 

Read: Klimstra article; Rodriguez 

Due: SL Blog Post 5 
 

8: Th 
10/17 

● Self -concept  and self -est eem  
● High expect at ions & t he im por t ance of  

inst it u t ional grow t h m indset  

Read: TBA 

Due: SL Blog Post 6 

9: Th 
10/24 

Online 

[Online Session] 
● Cr it ical Think ing 

 

Read: Follow the instructions on 
Cougar Courses 

Due: SL Blog Post 7 

10:Th 
10/31 

● Developm ent  of  t he four  dom ains of  l i t eracy 
● Cult urally relevant  l it eracy inst ruct ion 

Read: Kuhl article; Language Dev 
PDF 

Due: SL Blog Post 8 

11: Th 
11/7 

Online 

[Online Session] 
● Brain com pat ible learn ing 

Read: Willingham, Chs 6, 7 & 9 

Due: SL Blog Post 9 

12: Th 
11/14 

● Mot ivat ion 
● Prepar ing For  t he Service Learning Repor t  & 

Present at ion 

Read: 2 Daniels articles; Deci  

Due: SL Blog Post 10 

13: Th 
11/21 
 

● Prepar ing For  t he Service Learning Repor t  & 
Present at ion 

● Final exam /Review   

 

 

 

14: 11/28 

[No 
Class] 

Thanksgiving Break  

[No Class] 

[Opt ional Zoom  Suppor t ] 

15: Th 
12/5 

(Full 
Class 
Session) 

       

● In t ersect ions am ong research, pract ice, and 
realit y: Shar ing Your  Findings f rom  Service 
Learning Exper ience 

● Final Exam  Review /Prep 

Due: Poster or laptop 
presentation for Gallery Walk 

12/12 ● Final Exam  [Online] 
● Must  be f in ished by 12:00 m idnight  on 

Decem ber  15, 2019.  
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ASSIGNMENT: INTERVIEW WITH A YOUTH 

(Quest ions To Use Wit h Your  St udent s) 

 

Read t he rubr ic below . Answer  ALL quest ions—t his m ay require m ore t han one visit  w it h t he 
child/adolescent . Num bered answers are best , and t he response m ust  be com plet e and descr ipt ive 
of  t he in t eract ion—a shor t  paragraph t o descr ibe t he conversat ion and your  connect ion t o t he 
t ext /developm ent al level of  t he child. 

 

Open t he paper  w it h a det ai led descr ipt ion of  t he child/ yout h. 

 

1.) What types of things do you like to do in your free time? How do you decide what to do when you have a 
choice? 

2.) How do you feel about school? What is your favorite part? What is your least favorite part? 

3.) Tell me about your family and friends. 

4.) Do you have a best friend? 

5.) What is the best part about having a good friend? 

6.) What is something difficult about having a best friend? 

7.) What is your favorite thing to do with your family?  

8.) How do you solve disagreements with your friends?   

9.) How do you respond when your parents will not allow you to do something you want to do or to have 
something you want? 

10.) Have you thought about what you want to be when you grow up? If you know what you want to be, 
        what do you need to do while you are young in order to get ready to achieve that goal? 

Dur ing one of  your  in t er view  sessions, t ake t im e t o “play”  w it h your  child or  adolescent . Play a board 
gam e, out door  spor t  et c. Observe and m ake not e of  t heir  act ions, quest ion t heir  choice of  m oves et c.  

 

Ref lect ion Sect ion: (Do not  forget  t o com plet e t h is sect ion!) 

 

1. How will your observation and understanding of this child’s cognitive, social, and emotional 
development inform and/or influence your interactions and decision-making process with other children 
of this age? 
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2. In what three ways has this interview experience changed your perspective in making assumptions  or 
judgements about people whom you know fairly well?  

 

 

 

 

EDUC 380   Rubr ic for  In t erview  w it h a Yout h Assignm ent  

 

Topic Excel lent  (4 point s each) Developing (3 point s) Needs im provem ent  (1 
pt ) 

Descr ipt ion of  
t he child or  
adolescent  

The author begins the paper 
with a detailed introduction to 
the child or adolescent. The 
description includes 
information about the youth’s 
home/family life, school 
experiences, likes/dislikes, and 
peer relationships.  

The author begins the 
paper with an 
introduction to the child 
or adolescent. Some 
information about the 
youth is included, but 
details about his/her 
home and school lives, 
peer experiences, and 
interest may be missing. 

There is either NO 
introduction to the child 
or adolescent or it is 
incomplete. 

Theor ies t hat  
explain 
cognit ive, 
social, and 
em ot ional 
developm ent  
in  yout h  

A discussion of the theories 
learned in the course is clear 
and descriptive. Key principles 
are synthesized, not 
summarized, and demonstrate 
that the student understands 
them. 

A discussion of theories 
learned in the course is 
present but may be 
incomplete or 
paraphrased from the 
readings. The student 
does not demonstrate 
his/her understanding of 
the theories. 

Limited or vague 
discussion of the theories 
learned in the course. 

Connect ions 
bet ween t he 
t heoret ical 
const ruct s 
and t he lived 
exper iences of  
t he yout h  

There are clear and obvious 
connections drawn between 
theories learned in the course 
and the youth’s responses to 
interview questions. There is an 
explanation as to how the 
theoretical constructs might 
explain the youth’s actions and 
thinking. 

Connections are drawn 
between the theoretical 
constructs learned in the 
course and the youth’s 
responses, but those 
connections are vague or 
superficial. 

Limited or vague 
connections are made.  

Convent ions 
of  language 

Writing is clear and provides 
coherent transitions from one 
big idea to the next. Each 
paragraph discusses one main 
idea. There are very few (if any) 
spelling, punctuation, or 
grammar mistakes.  

Writing is clear, and 
transitions to show one 
idea leads to the next are 
usually employed. There 
may be some spelling, 
punctuation, or 
grammatical mistakes, but 

Ideas not organized into a 
coherent flow, and there 
are few transitions to 
move the reader through 
the paper. There are 
multiple spelling, 
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they do not detract from 
the overall meaning. 

punctuation, and/or 
grammatical mistakes. 
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ASSIGNMENT: SERVICE LEARNING REPORT 

Address t he follow ing quest ions in  t he repor t . No need t o num ber  your  responses; how ever , address al l 
quest ions in  order . St udent s m ay draw  f rom  t h is repor t  t o com plet e t he Post er  present at ion. 
 

1.) How do the t heor ies of  cognit ive developm ent  inform and/or influence service providers’ interactions 
with their patients/students/clients? 

 

2.)  What out side in f luences such as environmental factors, cultural expectations, and family/sibling/friend 
relationships are evident on the patients/students/clients at your service-learning site? In other words, 
how do outside forces influence the choices you see being made? 

 
 

3.) How do these outside influences affect the developm ent  of  t hought  and reasoning within the 
patient/student/client? 

 

4.) How do these outside influences affect the service providers’ responses and their ability to address the 
needs of the patient/student/client? 

 
5.) How will your understanding of the cognitive, emotional, and social development of the people 

(patients, students, clients, and service providers) you observe during your service learning experience 
in form  and/or  in f luence your  in t eract ions and decision-m ak ing processes within your future social 
and professional life? 

 

RUBRIC FOR SERVICE LEARNING REPORT AND GUIDE FOR POSTER 

 

Topic Excel lent  (4 point s each) Developing (3 point s) Needs Im provem ent  (1 
point ) 

Descr ipt ion 
of  service 
learn ing 
placem ent  

The author begins the paper 
with a detailed description of 
the service learning site. The 
description includes 
information about the site 
itself, his/her role at the site, 
and the adults & youth with 
whom he/she worked.  

The author begins the 
paper with a description of 
the service learning site. 
Some information about 
the site is included, but 
details about his/her role 
and the adults & youth 
with whom he/she worked 
may be missing. 

There is either no description 
of the site or it is incomplete. 

Theor ies t hat  
explain 
cognit ive, 
social, and 
em ot ional 
developm ent  
in  yout h  

A discussion of the theories 
learned in the course is clear 
and descriptive. Key principles 
are synthesized, not 
summarized, and demonstrate 
that the student understands 
them. The discussion is similar 
to the one in the Interview 

A discussion of theories 
learned in the course is 
present but may be 
incomplete or paraphrased 
from the readings. The 
student does not 
demonstrate his/her 
understanding of the 

Limited or vague discussion of 
the theories learned in the 
course. 
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assignment but reflects new 
understandings based on 
additional learning. 

theories. The discussion is 
the same as or similar to 
the one in the Interview 
assignment and does NOT 
reflect new 
understandings. 

Connect ions 
bet ween t he 
t heoret ical 
const ruct s 
and 
observat ions 
& 
exper iences 
dur ing 
service 
learn ing 

There are clear and obvious 
connections drawn between 
theories learned in the course 
and events that occurred 
throughout service learning. 
There is an explanation as to 
how the theoretical constructs 
might explain the youth’s 
actions and thinking. 

Connections are drawn 
between the theoretical 
constructs learned in the 
course and events that 
occurred throughout 
service learning, but those 
connections are vague or 
superficial. 

Limited or vague connections 
are made.  

Synt hesis 
and 
discussion of  
fur t her  
im pact  

The author synthesizes his/her 
learning from the semester in 
a way that demonstrates 
understanding of the way that 
theoretical constructs 
influence the decisions that 
children and adolescents 
make. He/she explains how 
this learning will impact future 
actions and decisions. 

The author synthesizes 
his/her learning from the 
semester in a way that 
suggests understanding of 
how theoretical constructs 
influence the decisions that 
children and adolescents 
make. There is little 
discussion of how this 
learning will impact future 
actions and decisions. 

There is little to no synthesis 
or discussion of further 
impact. 

Convent ions 
of  language 

Writing is clear and provides 
coherent transitions from one 
big idea to the next. Each 
paragraph discusses one main 
idea. There are very few (if any) 
spelling, punctuation, or 
grammar mistakes.  

Writing is clear, and 
transitions to show one 
idea leads to the next are 
usually employed. There 
may be some spelling, 
punctuation, or 
grammatical mistakes, but 
they do not detract from 
the overall meaning. 

Ideas are not organized into a 
coherent flow, and there are 
few transitions to move the 
reader through the paper. 
There are multiple spelling, 
punctuation, and/or 
grammatical mistakes. 
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 ASSIGNMENT: POSTER PRESENTATION 

The purpose of  t h is is t o h ighlight  f ield exper ience f indings, t o draw  your  group t oget her  t o share 
culm inat ion of  work  in  t he f ield, and t o synt hesize t he im pact  of  t he exper ience on personal grow t h.  

 

Topic Excellent  (4 point s each) Developing (3 point s) Needs Im provem ent  (1 
point ) 

Descr ipt ion of  
service learning 
placem ent  

The author begins the paper with a 
detailed description of the service 
learning site. The description 
includes information about the site 
itself, his/her role at the site, and 
the adults & youth with whom 
he/she worked.  

The author begins the paper 
with a description of the 
service learning site. Some 
information about the site is 
included, but details about 
his/her role and the adults & 
youth may be missing. 

There is either no 
description of the site or it 
is incomplete. 

Descr ibes t he 
developm ent al  
aspect s of  t he 
st udent s 

A discussion of the theories learned 
in the course is clear and 
descriptive. Key principles are 
synthesized, not summarized, and 
demonstrate that the student 
understands them. The discussion 
is similar to the one in the Interview 
assignment but reflects new 
understandings based on 
additional learning. 

A discussion of theories 
learned in the course is 
present but incomplete or 
paraphrased from readings. 
There is no demonstration 
his/her understanding of 
the theories. The discussion 
is the same/similar to the 
one in the Interview 
assignment and does NOT 
reflect new understanding. 

Limited or vague 
discussion of the theories 
learned in the course. 

Cognit ive growt h; 
observat ions & 
exper iences of  
st udent  grow t h 
dur ing service 
learning 

There are clear and obvious 
connections drawn between 
theories in the course and events 
that occurred throughout service 
learning. There is an explanation as 
to how the theoretical constructs 
might explain the youth’s actions 
and thinking. 

Connections are drawn 
between the theoretical 
constructs learned in the 
course and events that 
occurred throughout service 
learning, but those 
connections are vague or 
superficial. 

Limited or vague 
connections are made.  

 

Findings  and 
synt hesis of  
learning 

The author synthesizes his/her 
learning from the term which 
demonstrates understanding of the 
way that theoretical constructs 
influence the decisions that 
children and adolescents make. 
He/she explains how this learning 
will impact future actions and 
decisions. 

The author synthesizes 
his/her learning from the 
term which suggests 
understanding of how 
theoretical constructs 
influence the decisions that 
children and adolescents 
make. There is little 
discussion of how this will 
impact decisions. 

There is lit tle to no 
synthesis or discussion of 
further impact. 

Professional 
Present at ion 

Poster or presentation is 
thoughtfully designed, well laid out, 
with written portions in 18-22 font, 
so as to be easily read from a 
distance. Headings are clear and in 
a larger font. Background colors are 
complementary and professional. 
Photos of site and students 

Writing is clear, and 
presentation is designed 
with some care. Large font 
and separate headings are 
apparent. Colors are 
moderately professional. 
Some photos  

Poster or presentation is 
assembled “last minute” 
with little thought to the 
layout, font size and/or 
content. 

No photos 
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