California State University San Marcos
COLLEGE OF EDUCATION

EDSS 546B — English/Language Arts Methods in the Secondary School
Fall (2 credits) and Spring (1 credit) 2002-2003: All Cohorts

Michelle Mullen Class Meetings: Wed. 5:30-8:30
mmullen@csusm.edu Sat. 9:00-3:00 (1/2 hr. lunch)
(760) 750-8227 Fall: 9/25, 10/12, 10/23, 11/6, 11/20, 12/4, 12/14
University Hall: Room 307 Spring: 2/5, 3/1, 3/26, 4/9, 4/30, 5/7 (optional)
Office Hours: before and after class Room UH 444

and by arrangement

College of Education Mission Statement
The mission of the College of Education Community is to collaboratively transform public education by preparing thoughtful
educators and advancing professional practices. We are committed to diversity, educational equity, and social justice,
exemplified through reflective teaching, life-long learning, innovative research, and ongoing service. Our practices demonstrate
a commitment to student-centered education, diversity, collaboration, professionalism, and shared governance.
(adopted by COE Governance Community October, 1997)

Infused Competencies
Authorization to Teach English Learners
This credential program has been specifically designed to prepare teachers for the diversity of languages often encountered in
California public school classrooms. The authorization to teach English learners is met through the infusion of content and
experiences within the credential program, as well as additional coursework. Students successfully completing this program
receive a credential with authorization to teach English learners. See “Authorization to Teach English Learners Competencies.”
(approved by CCTC in SB 2042 Program Standards, August 02)

Special Education
Consistent with the intent to offer a seamless teaching credential in the College of Education, this course will demonstrate the
collaborative infusion of special education competencies that reflect inclusive educational practices.

Technology

This course infuses technology competencies to prepare our candidates to use technologies, emphasizing their use in both
teaching practice and student learning. Candidates are expected to use technology as part of their professional practice, as well
as to research the topics discussed in this course.

Students with Disabilities Requiring Reasonable Accommodations

Students are approved for services through the Disabled Student Services Office (DSS). This office is located in Craven Hall
5205, and can be contacted by phone at (760) 750-4905, or TTY (760) 750-4909. Students authorized by DSS to receive
reasonable accommodations should meet with their instructor during office hours or, in order to ensure confidentiality, in a more
private setting.



mailto:mmullen@mailhost1.csusm.edu

Course Description
This course is designed in a seminar format to focus intensively on the discipline of
English/Language Arts. In this course, students will explore theories and strategies for teaching
all facets of language arts: speaking, listening, reading, writing, thinking, and collaborating
(although these are artificial separations), paying particular attention to scaffolding student
learning for access and success. Students will be required to apply their learning in related
assignments and fieldwork experiences during student teaching and/or observations.

Course Goals

Credential candidates will:

o effectively plan and sequence instruction in English/Language Arts.

e analyze student work and assessments to develop an instructional profile and plan.

e utilize multiple resources to support students’ in their acquisition of reading, writing,
speaking and listening skills.

e establish effective learning environments that foster students’ growth in all areas of language
arts while empowering them to think critically and open-mindedly.

e explain and demonstrate the use of questioning strategies that foster a spirit of inquiry and
critical thinking in the classroom.

e explain and demonstrate the connections between technology and the English/Language Arts
classroom.

e use reflection as a means of interpreting classroom experiences (in the field and at the
university).

Teacher Performance Expectation Competencies
This course is designed to help teachers seeking the Single Subject Credential to develop the
skills, knowledge, and attitudes necessary to assist schools and districts in implementing an
effective program for all students. The successful candidate will be able to merge theory and
practice in order to realize a comprehensive and extensive educational program for all students.
The following TPE’s are addressed in this course:

Primary Emphasis

TPE 1B: Subject-Specific Pedagogical Skills for Single Subject Teaching Assignments:
Teaching English-Language Arts in a Single Subject Assignment

TPE 3: Interpretation and Use of Assessments

TPE 4: Making Content Accessible

TPE 6C and 6D: Developmentally Appropriate Practices in Grades 9-12 and Developmentally

Appropriate Practices for Special Education
TPE 9: Instructional Planning
TPE 10: Instructional Time

Secondary Emphasis:

TPE 2: Monitoring Student Learning During Instruction
TPE 5: Student Engagement

TPE 7: Teaching English Learners

TPE 11: Social Environment

TPE 12: Professional, Leagal, and Ethical Obligations
TPE 13: Professional Growth




“Essential” Questions Generated by You

e Planning: unit, lesson, for a novel, developing meaningful instructional with short class
periods, incorporating art, music, etc., differentiating instruction for different levels and ELL
students (what if only 1-2 ELL students—where does SDAIE fit)?

e What to teach: how much flexibility, how do you know what to teach, bring in own texts?

e Assessment: how to build in effective assessments, assessing cooperative group work, what
if you don’t want to use grades?

e How to deal with standardized tests: student preparation, what if | disagree with them,
etc.?

e Motivating students: how to draw them in, how to get students to read, how to get students
to analyze text, inspiring passion for reading and writing?

e Reading: creating meaningful in-class reading, working with symbolism, how much literary

theory, how to jigsaw fictional texts/plays?

Writing: how much creative writing, how to respond to student writing (and keep sanity)?

Vocabulary: prioritizing, ways of teaching?

Grammar: how to incorporate effective instruction, where to teach?

Speaking: how much public speaking instruction?

Critical thinking: how to foster?

Required Texts

Burke, Jim. The English Teacher’s Companion. Portsmouth: Boynton/Cook, 1999.

California English--Language Arts Content Standards. Sacramento: California Dept. of
Education, 1998.

Choate, Joyce S. Successful Inclusive Teaching. MA: Allyn and Bacon, 2000.

Langer, Judith. Envisioning Literature: Literary Understanding and Literature Instruction. NY:
Teachers College Press, 1995.

Zemelman, Steven and Harvey Daniels. A Community of Writers: Teaching Writing in the
Junior and Senior High School. Portsmouth: Heinemann, 1988.

Optional Texts
Allen, Janet. Words, Words, Words: Teaching Vocabulary in Grades 4-12.
Weaver, Constance. Lessons to Share. Portsmouth: Boynton/Cook, 1998.

Other Texts Worth Owning/Reading Early in Your Career:
Atwell, Nancy. In the Middle
Claggett, Fran. Drawing Your Own Conclusions
Oliver Keene, Ellin and Susan Zimmerman. Mosaic of Thought: Teaching Comprehension in a
Reader’s Workshop
Rosenblatt, Louise. The Reader, the Text, the Poem and Literature as Exploration

Assignments
e Class Preparation and Participation: Critical, engaged discussion will make this a richer
class for all of us. In preparation for that kind of thoughtful discourse, you will be
responsible for reading and responding to a variety of texts. | will assign a specific response
method or | will have you respond to your reading in any of the ways used in the EDSS 521



(literacy) class, or in some other manner that you know helps you to “process” your reading.
Remember the goals for any response method you choose: to help you better contemplate,
organize, and understand your reading, and to be prepared for thoughtful discussion. These
will be due with each article/excerpt assigned—see calendar. You will also be responsible
for a variety of informal in-class presentations and for bringing in “artifacts” from your
student teaching/observation experiences. Come to class prepared to participate. First and
second semester. (percentage completed with some quality checks)

Lesson Modeling: You will model a variety of lessons/parts of lessons for your colleagues.
These experiences will be an opportunity to receive and discuss feedback and to refine your
practice. You will also view a videotaped version of yourself as you give a lesson and then
write an observation reflection about the lesson (woven in with reflective writing assignment
#2 below). First and second semester. (graded on a 4-point rubric and averaged
together by semester)

Unit Plan (with 2 developed lesson plans): Teachers will develop a multi-week integrated
literature unit that demonstrates how they plan and sequence instruction both short and long
term. The plan will include clear unit goals, identification of CA standards addressed, a
diagnostic assessment tool to identify students’ current levels with relation to the
goals/standards, a series of formative assessment tools (including self-assessment) to monitor
student progress and to adjust instruction, and a summative assessment tool. This unit must
contain opportunities for students to work in all areas of language arts: reading, writing,
speaking and listening. The plan will also include:

use of a “core” text and supplemental texts (to include non-fiction).

opportunities for students to think at advanced levels.

opportunities for students to think creatively.

evidence of a variety of teaching strategies, including cooperative learning.

evidence of effective questioning strategies.

evidence of SDAIE strategies.

evidence of differentiated instruction to meet the needs of a wide range of students.

use of technology to further the goals of the unit.

an overview of how this unit fits with what comes before it and what will come after it.
(Critical Assessment Task) First semester. (graded on a 4-point rubric)
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Writing Plan: Teachers will develop a writing plan that demonstrates how students will

move through the writing process to arrive at a polished piece. The writing plan will include

diagnostic, formative, and summative assessment opportunities (with self-assessment

included) and varied teaching strategies to address the instructional needs at each “stage” of

the writing process. The plan will also include:

opportunities for students to think at advanced levels.

opportunities for students to think creatively.

evidence of differentiated instruction to meet the needs of a wide range of students.

evidence of SDAIE strategies.

use of technology to further the goals of the unit.

an overview of how this unit fits with what comes before it and what will come after it.
(Critical Assessment Task) Second Semester. (graded on a 4-point rubric)
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Reflective Writings: 1. Assessment profile: Teachers will review a variety of examples of
student work and standardized test scores to determine the instructional “profile” of a
student—nhis/her strengths and areas for growth, grade-level standards that are evident or not.
Teachers will develop a student profile and write a reflection addressing how they would
meet this students’ unique needs in the context of the classroom (and beyond if necessary).
This reflection must also include how the teacher would communicate the instructional needs
and plan for this student to a parent/guardian. (Critical Assessment Task) 2. Teachers will
write a reflective essay about their overall learning and connections to the field. Second
Semester. (graded on a 4-point rubric and averaged together)



546B TENTATIVE Calendar (subject to change)

DATE

CLASS FOCUS

READING DUE

ASSIGNMENTS DUE

2/5
Wed.

» Speaking and
Listening

Choate: Ch. 6
Burke: Ch. 8

CA stds. 9/10 or
11/12: Oral
Language
Conventions and
Speaking and
Listening sections

Burke/Stds: Looking at the oral
language and
speaking/listening standards,
identify ways in which you see
yourself teaching students the
identified skills. It’s okay to
hypothesize or to use specific
resources/texts from your
teaching experience as models.
This is a chance for you to
conceptualize the ways in
which these skills might be
“threaded” throughout your
course.

Choate: Reflection: how would
you support a student in your
class who presents specialized
oral language needs (pick an
example from ch. 6)? Think
about how they would work
with the standards and how
they might develop some key
skills.

Print and read article
(“Engaging Students in the
Disciplines of English . . .” by
Arthur Applebee) from Center
on English Learning and
Achievement
(cela.albany.edu/publication/art
icle/fengaging.htm)—annotate
article to be ready to use in
socratic seminar

3/1
Sat.

> Writing: What
are we teaching
when we teach
writing?

Daniels/Zemelman:
Part | — 111 (pages
3-201)

TILE: Review
Module 7 of the
TILE CD and
explore some of the
resources.

Reader response:
BEFORE READING

Zemelman and TILE: Write

YOUR philosophy of teaching
writing. Things to consider:
What do you think your job is
as a writing teacher? What do
you think it’s important to
teach kids? What kind of
environment do you need in
the classroom to make your
“job” possible?

DURING the READING:




Summarize, or in some other
way record, the key ideas from
your reading that you want to
discuss at our meeting. Noting
questions would be beneficial
as well. DO NOT take notes
on the whole text—just capture
the ideas you want to
remember, “digest,” or talk
about. The key is to interact
with the reading so that you
can be part of an informed
discussion when next we meet.

. AFTER READING: ADD to

your initial philosophy. How
has the reading pushed you to
think about other aspects of
teaching writing that you
hadn’t considered before? In
what way does the reading help
you to better “flesh out” your
philosophy?

Bring your copy of the CA.
English Language Arts Content
Standards, the TILE CD, your
Zemelman book, and your
writing philosophy and notes
from above.




3/26 > Writing e Burke: Ch. 6 and 16 Reader response: Focus on one

Wed. e Grammar lesson | ¢ Choate: Ch. 8 and 9 student (from ST’ing or
modeling (small | ¢ TILE: Module 10 observation) for whom writing
groups) e Optional: Any part IS a struggle in some way.

e Supporting of the Weaver book Identify what his/her
struggling “struggles” are and then
writers identify at least 3 things you

might do (from Choate, Burke,
TILE, and/or other sources) to
support this student.
Individual lesson modeling
(contextual
grammar/conventions lesson)
4/9 > Writing e Daniels/Zemelman: Reader response:
Wed. e Responding to Part 1V (pages 205- BEFORE READING: Write

student writing
Writing
conferences
Share some
writing plans
Set up for
student profile
assignment

236)

Optional: Weaver:
Ch.8
(conferencing)

your beliefs about evaluating
student writing. What do you
think is important about your
interaction with a student’s
writing? What is your purpose
for interacting with it? How do
you see yourself evaluating a
student’s writing?

DURING the READING:
Summarize, or in some other
way record, the key ideas from
your reading that you want to
discuss at our meeting. Noting
questions would be beneficial
as well. DO NOT take notes
on the whole text—just capture
the ideas you want to
remember, “digest,” or talk
about. The key is to interact
with the reading so that you
can be part of an informed
discussion when we meet.

. AFTER READING: ADD to

your initial ideas about
evaluating students’ writing.
How has the reading pushed
you to think about other
aspects of evaluation that you
hadn’t considered before? In
what way does the reading help
you to better “flesh out” your
beliefs?




e Writing plan due (bring 22
copies for your colleagues)

4/30 » Writing e Assessment profile writing due
Wed. continued as (TPA pilot people: TPA #3 can be
needed from 4/9 used in place of this assignment)
e Share writing
plans
> Assessing
student
“profiles”
5/7 OPTIONAL:
Wed. troubleshooting
meeting to discuss
issues arising in
student teaching or
2
5/12 e Final reflective essay due
(by 5:00 in
Michelle’s

office)




Grading Rubric for EDSS 546A/B

“A” students:

1.

2.

ok

©

demonstrate serious commitment to their learning, making full use of the learning opportunities
available to them and searching out the implications of their learning for future use.

complete all assignments thoroughly, thoughtfully, and professionally, receiving 3.7 — 4 average on
all assignments.

make insightful connections between all assignments and their developing overall understanding of
teaching English/language arts; they continually question and examine assumptions in a genuine spirit
of inquiry.

show high level achievement of course goals.

always collaborate with their colleagues in professional, respectful, and productive ways, enhancing
each participant’s learning and demonstrating personal integrity.

consistently complete all class preparation work and are ready to engage in thoughtful discourse.
demonstrate responsibility to meeting attendance requirements (miss fewer than 2 classes) (see
syllabus).

“B” students:

1.
2.

3.

o ks

o

comply with the course requirements and expectations.

complete all assignments, usually thoroughly, thoughtfully, and professionally, receiving 2.7 —-3.6
average on all assignments.

usually connect assignments to their developing overall understanding of teaching English/language
arts; may be satisfied with “accepting” their learning as it’s “received” without examining, very
deeply, their and others’ assumptions or seeking a deeper understanding of the implications.
show reasonable achievement of course goals.

generally collaborate with their colleagues in professional, respectful, and productive ways,
enhancing each participant’s learning and demonstrating personal integrity.

complete most class preparation work and are ready to engage in thoughtful discourse
demonstrate responsibility to meeting the attendance requirements (miss fewer than three classes)
(see syllabus).

“C” students:

1.
2.

3.

o

demonstrate an inconsistent level of compliance to course requirements and expectations.
complete all assignments but with limited thoroughness, thoughtfulness, and/or professionalism,
receiving 1.7 — 2.6 average on all assignments.

make limited connections between assignments and their developing overall understanding of
teaching English/language arts; may not be open to examining assumptions or implications.
attempt but show limited progress in achieving course goals.

collaborate with their colleagues in ways that are not always professional, respectful, or productive;
participants may be distracted from learning and/or personal integrity may not be demonstrated.
complete some class preparation work and are generally under-prepared to engage in thoughtful
discourse.

meet the minimum attendance requirements (see syllabus).

“D” or “F” students fail to meet the minimum requirements of a “C.” The specific grade will be
determined based on rate of assignment completion, attendance, etc.



GRADING NOTES

» Students must meet the attendance and assignment average requirements to be eligible for the grade
described. They are a “prerequisite” for earning a particular grade.

» Students falling in between grade levels will earn a + or — depending on where they meet the criteria
most fully and at the discretion of the instructor.

» In order to receive a California State Teaching Credential, you must maintain a B average in your
College of Education classes and receive no lower than a C+ in any one course. A grade lower than a
C+ indicates serious concern about a student’s readiness for a teaching credential—significant
concerns exist about his/her quality of learning, quality of work, etc. If you are concerned about
meeting this requirement at any time, you should talk with your instructor immediately.

Teacher education is a professional preparation program. Students will be expected to adhere to standards
of dependability, academic honesty and integrity, confidentiality, and writing achievement. Because it is
important for teachers to be able to effectively communicate their ideas to students, colleagues, parents,
and administrators, writing that is original, clear and error-free is a priority in the College of Education.
All ideas/material that are borrowed from other sources must have appropriate references to the original
sources. Any quoted material should give credit to the source and be punctuated with quotation marks.

Attendance
Due to the dynamic and interactive nature of course in the COE, all students are expected to attend all
classes and participate actively. At a minimum, students must attend more than 80% of class time, or s/he
may not receive a passing grade for the course at the discretion of the instructor. Since we meet only six
times (Saturday = two classes), 80% equals five classes. If you miss more than one class session, you will
not pass the course with a grade higher than a C. If extenuating circumstances occur, the student should
contact the instructor as soon as possible to make appropriate arrangements.
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