EDUC 364-04 The Role of Cultural Diversity in Schooling (CRN
21314)
Spring 2005

Prof essor John J. Hal cén

Ofice: 460 University Hal
Tel ephone: (760) 750-4278
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M ssi on St at enent

The m ssion of the College of Education Comunity is to

col | aboratively transform public education by preparing

t hought ful educat ors and advanci ng professional practices. W are
commtted to diversity, educational equity, and social justice,
exenplified through reflective teaching, life-1ong | earning,

i nnovati ve research and on-goi ng service. Qur practices
denonstrate a conmitnent to student-centered education,

di versity, collaboration, professionalism and shared governance.
(Adopted by the CCE Governance Community, October, 1997).

COURSE DESCRI PTI ON

Required of all credential candidates. This course explores
cultural, racial, ethnic, and linguistic diversity as critical
vari abl es in achi eving educational equity for ALL students.
Maj or units include intensive theoretical and practical
articulation of culture and cultural pluralism educational

i ssues of race, class, gender, first- and second-| anguage
acquisition, ethnicity, and exceptionality; social, structural,
programmatic and curricul ar issues; understanding “at risk”

ki ds, and effective teaching for diverse popul ati ons.

Course (bj ectives

St udents conpl eting EDUC 364 will be able to denonstrate:
e devel opi ng conpetencies in TPE 15: Social Justice and Equity;

e understandi ng of various concepts of culture and cul tural
contact, and their applicability to | earning and teaching;

e understanding of cultural diversity in the United States and
California;

e general famliarity with cultural responsive pedagogy;

e understandi ng of gay, |esbian, bisexual and transgender
students, teachers and famlies.




Aut hori zation to teach English Language Learners (ELLS)

The credential program at CSUSM has been specifically designed to
prepare teachers for the diversity of |anguages often encountered
in California public school classroons. The authorization to
teach ELL’s is net through the infusion of content and
experiences with the Multiple Subject Program as well as

addi tional coursework. Students successfully conpleting this
programreceive the Prelimnary Miltiple Subject Credential with
aut hori zation to teach ELL's (formerly called CLAD).

Col | ege of Education Attendance Policy

Due to the dynam c and interactive nature of courses in the
Col | ege of Education, all students are expected to attend al

cl asses and participate actively. At a mninmm students nust
attend nore than 80% of class tine, or s/he may not receive a
passi ng grade for the course at the discretion of the instructor.
| ndi vidual instructors nmay adopt nore stringent attendance

requi renents. Should the student have extenuating circunstances,
s/ he should contact the instructor as soon as possible. (Adopted
by the CCE Governance Community, Decenber, 1997).

Cl ass St andard: 4 absences and you will be dropped fromthe
cl ass.

COMPETENCI ES
Teacher Perfornmance Expectation (TPE) Conpetencies

This course is designed to help teachers seeking the Miultiple or
Singl e Subject(s) Credential to develop the skills, know edge,
and attitudes necessary to assist schools and districts in

i npl ementing an effective programfor all students. The
successful candidate wll be able to nerge theory and practice in
order to realize a conprehensive and extensive educati onal
program for all students. The course objectives, assignnents,
and assessnents have been aligned with the CCTC standards for the
Mul tiple and Single Subject(s) Credential. You can incorporate
artifacts fromthis class into your final conprehensive
portfolio. The following TPE is addressed in this course:

TPE 15: Social Justice and Equity

Teacher candidates will be able to identify issues of social
justice and equity in the classroom and can apply appropriate
instructional strategies to ensure equal outcones for diverse
students. They will be famliar with ideas, definitions, and
maj or theorists in the fields of multicultural education, social
reconstruction, and denocratic education. Pluralism and

di vergent perspectives on educating students wll be the
foundati on of designing effective | essons and instructional
practices for diverse students. Candidates will understand when
and how to col |l aborate with others, especially curricul um



specialists, comunity | eaders, and parents on preparing rel evant
and appropriate instructional activities, curricular units, and
school structures that woul d provide equitable outcones for
students fromdifferent linguistic, cultural, and social economc
backgr ounds.

GENERAL CONSI DERATI ONS
Al rights reserved

| reserve the right to change, add to, or delete any and al
material fromthe course.

Qut cones and St andar ds

The context for, and scope of this course is aligned with
standards for the Cross-cultural Language and Academni c

Devel opnent (CLAD) endorsenent, as articulated by the California
Conmi ssion on Teacher Credentialing (CTC), and as approved by the
faculty of the College of Education in devel opnent of the program
approval docunents. (Note: As of 2002, the CLAD conpetencies
are collectively referred to as an Authorization to Teach English
Learners.)

Furt her consideration has been given to the alignnent of
standards for nulticultural education as articulated by the
National Council for Accreditation of Teacher Education (NCATE)
the Interstate New Teacher Assessnment and Support Consortium

(I NTASC), and the National Board for Professional Teaching
Standards (NBPTS). Enphasis is placed on | earning outcones (what
you know and can denonstrate) rather than on inputs (putting in
“seat tine”, nmeeting mninmnumcriteria for assignments, checking
of f tasks and activities), and how these outconmes correspond to
your potential to enhance student |earning as a new teacher.

Academ ¢ Honesty

| expect that each student will do his/her own work, and
contribute equally to group projects and processes. Plagiarismor
cheating i s unacceptabl e under any circunstance.

Appeal s

Every student has the right to appeal a grade, or appeal for
appeal for redress of grievances incurred in the context of the
class. Disputes may be resolved informally with the professor, or
t hrough the formal grades appeal process. For the latter, consult
with Dr. Peggy Kelly, Associate Dean of the Coll ege of Education



Students with Disabilities Requiring Reasonabl e Acconmpbdati ons

Every student has the right to equitable educational

consi deration and appropriate acconmodati on. Students havi ng
differing ability (mobility, sight, hearing, docunented | earning
chal I enges, first |anguage/ English as a second | anguage) are
requested to contact the professor. Every effort will be nade to
accommodat e the student’s speci al needs.

Students are approved for services through the D sabl ed Student
Services Ofice (DSS). The DSS Ofice is located in Craven Hall
5205, and can be contacted by phone at (760) 750-4905 or TTY
(760) 750-4909.

Communi ty Service Learning

Community Service Learning is an integral part of this class.
Communi ty Service Learning engages students in active |earning
experiences that enhance classroominstructional activities,
whi | e addressing social, economc, political, health, and

envi ronment al needs of people in the comunity. Students |earn
whil e doing and while reflecting on what they do.

Foster Chil dren

A uni que aspect of this course is a focus on the educati onal
needs of foster children. In a unique collaboration between
CSUSM s Col | ege of Education, Casey Fam |y Prograns and San Di ego
County, all students enrolled in this course are required to
tutor foster children as part of the Service Learning requirenent
for the course.

COURSE REQUI REMENTS

Requi red Texts

® Rot henberg, Paula. Race, O ass, & Gender in the United
States: An Integrated Study (2004). 6" Edition. VHPS. | SBN
0716- 75515- 7.

® Spring, Joel. Deculturalization and the struggle for equality
(2001). Fourth edition. New York: The MG aw Hil
Conpani es, Inc. | SBN 0-07-232275-6.

o

Villasefior, Victor. Rain of Gold. (1992). Delta Press.| SBN
0385-31177-X




® pelzer, Dave (1995). A child called “1t”: An abused child s
journey fromvictimto victor. Health Conmunications. , Inc.
Deerfield Beach, FL. | SBN: 1-55874-366-9.

® O ass Reader

Grading Policy

® Al requi red work nmust be submitted on tine. NO EXCEPTI ONS

® You will Iose one conpl ete grade on an assignnent for |ate

submnm ssi ons.

i Tutoring Foster Children is a Cass Requirenent! NO
EXCEPTI ONS!

® Your reference of choice for ALL papers and/or witten
assignnents is
the APA (Anerican Psychol ogi cal Associ ati on) Handbook. (Refer
to <ww. apastyle.org/index. htn > )

Assessnent

There are 1000 poi nts possi bl e:

Note: Submt all assignnents, papers, etc. to nme as an E-MAI L
ATTACHVENT
Word docunent).

Att endance and C ass Participation (100 points)-First is the
expectation that you will attend all class sessions and
participate actively in class discussions. Each neeting is worth
10 points. If you mss four (4) class sessions, you will be
dropped fromthe class.

Personal / Fam | y Background (100 points)-Assignnent #1: In this
assignment you are to wite a 6-8 page narrative about your
fam |y background. This may include religious affiliation,
ethnicity, culture, |anguage(s), country of origin,
educati on/ occupation and any other information you think is of
i nterest and val ue.

By researching and studying one’s famly background it is

possi ble to gain an appreciation of ourselves as individuals, and
our many simlarities and differences. Reflect on your
experiences in terns of your cultural referents, your famly
background, and other factors determ ned by your circunstances
and upbringing. Be prepared to discuss your assignnment within a

| arger class dial ogue.



Di scussion Board (300 points)--0Ongoing: Students are required to

participate in the class Bulletin Board (WbCT). Your discussions

shoul d be introspecti ve,
di scussi ons, readings, and current events,

A m nimum of nine (9) substanti al
passi ng grade on this assignnment (C+).

addr essi ng i ssues,

experiences, ideas,
related to the cl ass.

entries are expected for a
The foll ow ng expl ai ns

this:
Entries Required Grade Equi val ent
*1-3 entries -50 points C
*4-7 entries-100 points C
*8-9 entries-150 points C+
*10-12 entries-200 points B
*13-15 entries-250 points B+
*16 and above-300 points A
LET ME BE CLEAR: Personal notes to students, “ | agree with..”
St at enents, and ot her such none-substantive posting will not be

counted in the total.

Qut cone Assessnent (200 points)--(Critical Assessnent Task)--
Assignnment #2:--This is your opportunity to exam ne your own
learning. 1In a 3-5 page paper, you wll:

1. describe your understandi ng of social justice and equity;

2. di scuss what you learned in the class that contributed to
your understandi ng of social justice and equity; and,

3. di scuss how your understandi ng of social justice and equity
wi || shape your attitudes, disposition, and denonstrated
behavi ors as a future teacher.

**Papers are due the next to | ast week of class.

Research Paper (150 points) —Assignnent #3--Students wll be

di vided into groups. Each group will select a topic of their

choi ce regarding foster children and issues of diversity (subject
to approval) and will wite a 10-12 page paper (APA style only).

Papers are due the last day of class (no plastic covers please!)

Fi nal Power Point Presentation (150 points) —Assi gnment #4-- Each
group will then prepare a 35-40 m nute Power Poi nt presentation
and di scussion for the class. Al students not presenting wll
assess the presenters. You will be provided with an assessnent
form Presentations wll be done on the |ast week of classes.




Week 1

Read:

Week 2

Read:

Week 3

Read:

Week 4

Read:

Week 5

Read:

Week 6

Read:

Week 7

Read:

Schedul e of Readi ngs
TR 11: 30-12: 45
UNI V 444

January 18 & 20. | nt roducti on, M ssion
Statenent, & Social Justice

Horace M ner. Body Ritual Anbng the Nacirenma (pp
5-10).

Pel zer: Chapters 1-5: A Child Called It. Pp.1-98.
Rot henberg. Part | (# s 1-11).

January 25 & 27. Social Construction of
D fference: Race, dass, Gender, Sexuality and
“At Risk” Children & Tutor Connection

Rot henberg. Part Il (# s 12-21).
Pel zer. Chapters 6-Epilogue: A Child Called It.
Pp. 99-174.

February 1 & 3. Raci sm Sexi sm Heterosexi sm and
Class Privilege & The Child Wel fare System

Rot henberg. Part 111. (# s 22-30).
Stacey J. Lee: Academ c Achi evenments Anong Asi an
Anericans (pp. 53-69)

February 8 & 10. Discrimnation in Everyday Life &
Pr of essi onal Boundari es

Rot henberg. Part 1V. (# s 47-57).
Ron Takaki: A Different Mrror (pp 11-21)

February 15 & 17. The Econonmics of Race, d ass and
Gender in the United States & Behavi or Management

Rot henberg. Part V (# s 58-82).

February 22 & 24. Consequences of Racial, Gender,
and dass lIlnequality & WRAT (W de Rangi ng Aptitude

Test)
Rot henberg. Part VI (# s 83-92).

March 1 & 3. Race & CGender Issues in U S. Law &
Behavi or Managenent

Rot henberg. Part VI (# s 83-95).



Week 8 March 8 & 10. Maintaining Race, dass, & Gender
Hi erarchies
Read: Rot henberg. Part VII. (#106-115).
Week 9 March 15 & 17. Making a Difference: Soci al
Activism & Surviving Abuse
Read: Rot henberg. Part VIII (# s 116-126).
Week 10 March 22 & 24. Cultural Superiority
Read: Spring: Chapter 1. Deculturalization and the
Claimof Racial and Cultural Superiority by Anglo
Anericans (pp 115).
Spring: Chapter 2. Decul turalization and the
Schooling of Native Americans (pp 17-31).
Spring: Chapter 3. Education and Segregation:
African Americans (pp 35-51).
March 27-April 2 SPRI NG BREAK
Week 11 April 5 & 7. Decul turalization
Read: Spring: Chapter 4. Asian Anmericans: Exclusion and
Segregation (pp 55-63).
Spring: Chapter 5. Hispanic/Latino Anericans:
Excl usi on and Segregation. (Pp 68-89).
Spring: Chapter 6. The Geat Cvil R ghts
nmovenent and the New Culture Wars (pp 94-116).
Week 12 April 12-14. Bilingualism& Bilingual Education
Read: Sonia Nieto: Multicultural Education in Practice

(pp. 101-121).

Harry C. Weinberg: Bilingual Education: Teaching
English in the 90's (pp 87-90).

L.J. Santamaria, T.V. Fletcher & C. S. Bos:

Ef f ecti ve Pedagogy for English Language Learners
in Inclusive C assroons (pp 63-86).

James Cunmins: Alternative Paradigns in Bilingua
Educati on Research: Does Research Have a Pl ace?

(Pp 91-97).




Week 13 April 19-21. Culturally Rel evant Teaching
Read: Beverly Tatum Enbracing a Cross-Racial D al ogue
(pp 35-42).
Goria Ladson-Billings: Culturally Rel evant
Teaching (pp 21-33).
L. Delpit & J. Dowdy: No Kinda Sense (pp 43-51).
Peggy Mcintosh: White Privilege: Unpacking the
I nvi si bl e Knapsack (pp 1-4).
Unknown Aut hor: Ten Quick Ways to Anal yze
Children's Literature for Bias (pp. 99-100).
Week 14 April 26-28. ImMm grants & Inmm gration
Read: Victor Villasenor: Rain of CGold: Book One
(ppl-91) _
Victor Villasenor: Rain of CGold: Book Two (96-
152).
Victor Villasenor: Rain of CGold: Book Five (397-
562) .
Victor Villasenor: Rain of Gold: Book Four (213-
394).
Victor Villasenor: Rain of CGold: Book Three
(pp. 155-210).
Week 15 My 3 & 5 G ass Presentations
Week 16 May 10 C ass Presentations




SB 2042 - AUTHORI ZATI ON TO TEACH ENGLI SH LEARNERS COVPETENCI ES

PART 1:
LANGUAGE
STRUCTUREAND
FI RST- AND SECOND-
LANGUAGE DEVEL OPIVENT

PART 2:

METHODOL OGY
OF BI LI NGUAL, ENG.I SH
LANGUAGE DEVELCOPMENT,
& CONTENT | NSTRUCTI ON

PART 3:
CULTURE &
CULTURAL DI VERSI TY

| . Language Structure
and Use:
Uni versal s and
Di fferences
(i ncluding the
structure of English)

|. Theories and
Met hods of Bilingua
Educati on

|. The Nature of Culture

A. The sound systens
of | anguage

(phonol ogy)

A. Foundati ons

A Definitions of
cul ture

B. Wrd fornmation

B. Organi zational

B. Perceptions of

( mor phol ogy) nodel s: \Wat works culture
for whonf
C. Syntax C. Instructional C. Intragroup
strategies di fferences (e.g.,

ethnicity, race,
generations, and mcro-
cul tures)

D. Word neaning I1. Theories and D. Physical geography

(semanti cs)

Met hods for
Instruction In and
Thr ough Engli sh

and its effects on
cul ture

E. Language in
cont ext

A. Teacher delivery
for both English
| anguage devel opnent
and cont ent
I nstruction

E. Cultural congruence

F. Witten di scourse

B. Approaches with a
focus on English
| anguage devel opnent

1. Manifestations of
Cul ture: Learning About
St udent s

G Oal discourse

C. Approaches with a
f ocus on content
area instruction
(speci al Iy desi gned
academ c instruction
delivered in
Engl i sh)

A. VWhat teachers shoul d
| earn about their
students

H. Nonver ba
communi cati on

D. Wrking with
par apr of essi onal s

B. How teachers can | earn
about their students

Il. Theories and
Factors in First- and
Second- Language
Devel opnent

I1l1. Language and
Content Area
Assessnent

C. How teachers can use
what they | earn about
their students
(culturally responsive

pedagogy)

10




A

Hi storical and
current theories and
nodel s of | anguage
anal ysi s that have
i nplications for
second- | anguage
devel opnment and

pedagogy

A

Pur pose

[11. Cultural Contact

Psychol ogi cal
factors affecting
first- and second-
| anguage devel opnent

B

Met hods

A

Concepts of cul tural
cont act

Soci o-cul tural
factors affecting
first- and second-
| anguage devel opnent

C.

St at e mandat es

B
cul tural

St ages of individua
cont act

Pedagogi cal
factors affecting
first- and second-
| anguage devel opnent

D

Li mtati ons of

assessnent

C

The dynam cs of

prejudi ce

Political factors
affecting first- and
second- | anguage
devel opnent

E

Techni cal concepts

D.

Strategies for conflict
resol ution

V. Cul tural

Diversity in
U S. and CA

A

Hi stori cal
per spectives

B

Denogr aphy

C

M gration and

i mm gration
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